Chapter 10

Goal-Incongruent (Negative) Emotions

Overview:  In the previous chapter (Chapter 9) on stress, it was pointed out that motivation and emotion are inextricably intertwined such that it is difficult to discuss the two separate from one another.  The affective and cognitive (i.e., appraisal) character of emotions plays an important role in the arousal, direction, and persistence of goal-directed (motivated) behavior.  Pleasant and/or unpleasant affective experiences are inherent qualities of goal attainment and, as such, can influence the arousal and direction of action; and feelings of optimism, pessimism, or helplessness can influence the persistence of action.  The current chapter continues this discussion of the interplay of emotions and motives by introducing Lazarus’ distinction between emotions that can facilitate the attainment of personal goals (goal-congruent emotions) and emotions that can thwart the attainment of personal goals (goal-incongruent emotions).  The chapter focuses on the goal-incongruent emotions; that is, on negative emotions such as fear, anxiety, depression, guilt, and shame, and how such emotions often work against the attainment of personal goals.  These goal-incongruent emotions evolved to serve an adaptive purpose and each of them possesses distinctive features.  What they have in common, however, is negative affect, and negative affect is thought to have emerged to provide the organism with feedback that something in the environment is a potential threat to their survival.  Negative affect causes people to stop what they are currently doing and focus their attention on the environment in search of potential threats.  If for some reason or other these negative emotions are unjustifiably chronic and intense, they can produce a state of hypervigilance for threats and pervasive negative expectations and thoughts that interfere with the attainment of other personal goals.   This chapter examines the biological, learned, and cognitive factors that produce such hypervigilance and negative thinking and on how to treat such conditions so that they do not interfere with goal achievement.

The following is a summary of the contents of this chapter:

I.  Fear and Anxiety:  First, fear and anxiety are distinguished from one another: fear as an emotional system sensitive to cues that signal physical punishment; anxiety as an emotional system sensitive to cues of uncertainty, social comparison, personal failure, and negative evaluation of personal worth.  It is then argued that from an evolutionary perspective  fear emerged to arouse actions to cope with pain as an immediate threat to survival, while anxiety emerged to arouse thoughts and actions to cope with rejection from the social group as a threat to survival.  The biological factors that come into play to determine individual differences in fear and anxiety are described: Gray’s model that fear is mediated by the fight-flight system and anxiety by the BIS, and data on the role of the right/left prefrontal cortex and the amygdala in fear and anxiety are discussed as sources of individual differences; and the operation and effectiveness of antianxiety drugs is also discussed.  The role of learning in the development of anxiety disorders such as phobias and panic attacks, and therapies such as desensitization and provision of information to treat such disorders are discussed.  Finally, the role of cognition in promoting debilitating fear and anxiety through negative thinking, negative implicit self/world theories, perceptions of loss of control, and the tendency to have ruminative thoughts about loss of control, and ways to alleviate these debilitating cognitive influences are discussed.  

II.  Pessimism and Depression:  It is first pointed out that although pessimistic thinking can cause depression and depression is characterized by pessimistic thinking, depressed people show a loss of motivation and interest in life while pessimistic people generally remain motivated.  Then, distinctions between normal, unipolar, and bipolar depression are made, and Seligman’s view of the relationship between modern individualism and depression is briefly discussed.  The biological contribution to depression is then described in detail: Data showing that there is a strong heritability component of depression, that the depletion of neurotransmitters such as norepinephrine and serotonin induce depression, and that tricyclic and MAOI antidepressant drugs are effective in treating depression are all discussed.  Buck’s evolutionary psychological view of the emergence of two affective systems associated with survival is described: a selfish affective system for self-preservation and a prosocial affective system for promoting social bonding and the preservation of the species.  Selfish-affective depression is aroused by failure to meet environment demands while prosocial affective depression is aroused by failure to meet social demands; the negative affect associated with such failures serve as feedback to the individual that their survival is threatened and as a wake-up call to instigate adaptive behaviors. The contribution of learning to the development of depression is introduced through a discussion of Seligman’s model of learned helplessness: how experiencing a lack of contingency between behavior and negative events such as shock can lead to the helpless behavior pattern of doing nothing to avoid aversive events because the individual has learned that nothing can be done to reduce or avoid such events.  The cognitive contribution to depression is discussed by describing the reformulated learned helplessness model that takes into consideration the importance of explanatory styles in determining whether negative events induce depression or not, and by discussing Beck’s cognitive theory of depression that distinguishes between autonomous-depressive and sociotropic-depressive types, and then briefly describing the relationship between perfectionism, depression and suicide.

III.  Guilt and Shame:  Arguments are made that guilt and shame are related to depression, and that although guilt and shame appear to overlap, that there is evidence that suggests that they are distinct innate emotions.  Lazarus’ distinction between guilt and shame is briefly described: that guilt results from having transgressed a moral imperative (acts of commission) while shame results from having failed to live up to an ego-ideal (acts of omission).  The biological contribution to guilt and shame is discussed by describing general evolutionary perspective that the adaptive functions of guilt and shame is to promote good social relationships within the social group because the survival of the individual often depends upon conditions within the larger group to which the individual belongs.  Based upon the assumption that the connection between emotions and facial expressions emerged to communicate an individual’s emotional state to the social group, Izard makes a similar evolutionary argument that guilt evolved more to promote the survival of the group than the individual; its adaptive function is to prevent waste and exploitation, and to prompt individuals who have transgressed to make reparations in order to restore group harmony.  The contribution of learning to development of guilt and shame is described by discussing studies that show that different discipline techniques use to handle transgressions and the quality of the affective relationship between the parent and the child influences moral development and the experience of guilt and shame.  Finally, the views of cognitive theorists on the development of guilt and shame are briefly discussed.  
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Main Points:
 1.   Gray has proposed that anxiety is caused by the activation of the behavioral inhibition 

       system (BIS).

 2.   The BIS can be activated by both conditioned and unconditioned stimuli.

 3.   The BIS can be conditioned to two classes of stimuli: those that signal punishment is

       forthcoming, and those that signal rewards will be withheld (frustrative nonreward).

 4.   Unwanted or intrusive thoughts have been linked to anxiety.

 5.   Loss of control and inability to make a coping response have been linked to feelings of

       anxiety.

 6.   Converging research indicates that people who view the world as threatening tend to be

       more prone to debilitating anxiety.

 7.   Researchers have found that depletion of certain catecholamines and serotonin are linked to

       depression.

 8.   According to Buck, there are two types of depression: one precipitated by failure to meet

       environmental demands and one by failure to meet social demands.

 9.   The reformulated model of learned helplessness suggests that people are inclined to become

       depressed if they use an explanatory style characterized by permanence, pervasiveness, and 

       personalization.

 10. The idea that pessimism causes depression is supported by the research finding that people

       who tend to use a pessimistic explanatory style are more likely to become depressed when

       they experience bad events.

 11. According to Beck, depression results from a negative thinking style that alters the way

       people screen, differentiate, and code the environment.  Their bias against the self leads to

       cognitive distortions or errors in thinking.

 12. Beck has distinguished between two subtypes of depression and their associated personality

       types.  Sociotropic individuals are motivated by acceptance and attention from others, 

       whereas autonomous individuals are motivated by the need for achievement, control, and the

       avoidance of interpersonal impediments.

 13. According to evolutionary theory, the emotions of guilt and shame are critical to human 

       survival.

 14. Cognitive approaches to guilt and shame emphasize the role of self and link guilt to self-

       reflection.

 15. Getting rid of guilt and shame may not be altogether desirable; however, because excessive

       guilt and shame tend to undermine goal-directed behavior, people often need to learn how to

       manage these emotions.
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Classroom Activities/ Demonstrations/ Discussions:
1.   Have the class discuss test anxiety as an example of the disruption of goal achievement

      by an incongruent emotion.

2.   Discuss social facilitation as example of how other factors such as task difficulty may

      come into play to determine whether an emotion such as evaluation apprehension or

      anxiety interferes with or facilitates goal achievement.

3.   Have the class discuss how learned helplessness might develop real world everyday life

      situations.  Can the belief in Murphy’s Law (what ever can go wrong, will go wrong) 

      weaken the negative affect of negative events and thereby lead to less interference

      in goal-directed behavior?

Weblinks:

1.   See http://www.thebrain.mcgill.ca/flash/index_a.html.  On the main menu click on  

      ‘Mental Disorders’ for a discussion of anxiety disorders and depression on the beginner,

      intermediate, or advanced levels and at the psychological, neurological, cellular, and

      molecular (neurotransmitter) levels.  Also, at the main menu, click on ‘Emotions and

      the Brain’ for a similar discussion of fear, anxiety and anguish.

2.   See http://www.thedoctorwillseeyounow.com/articles/behavior/depression_5/ to read

      a brief article on The Neurobiology of Depression by J. F. Lopez.  Also see

      http://www.thedoctorwillseeyounow.com/articles/behavior/anxiety_7 to read an article

      on Anxiety Disorders by K. J. Zerbe.

3.   See http://www.rci.rutgers.edu/~lwh/drugs/chap04.htm Section D entitled ‘The  

      Pharmacology of Stress Response’ to read about Benzodiazepine drugs; click back to

      The contents and click on Chapter 6 entitled ‘Depression and the Reward System’ to

      read about MAOI, tricyclic antidepressants, and Lithium.

Questions:

   1.        Current research suggests that ______ is an emotional system that is sensitive

              to cues that signal physical punishment while ________ is an emotional system

              attuned to situations characterized by uncertainty, social comparison, personal

              failure, and negative evaluation of personal worth.  (p. 271)

              A.  guilt; shame

              B.  shame; guilt

          *  C.  fear; anxiety

              D.  anxiety; fear

              Factual

   2.        Fear evolved to ensure our  (p. 271)

          *  A.  physical survival.



     B.  social survival.



     C.  mental survival.



     D.  all of these.

              Factual

   3.        Anxiety evolved to ensure our  (p. 271)

              A.  physical survival.

          *  B.  social survival.



     C.  mental survival.



     D.  all of these.

              Factual

W4.       Our ancestor’s survival depended on  (p. 271)



     A.  being alert to cues signaling physical punishment.



     B.  being attuned to the needs of the group.



     C.  social support from the group.

          *  D.  all of these.

              Factual

   5.        Anxiety, it has been suggested,  (p. 271)



     A.  helps individuals focus on social-evaluative stimuli.



     B.  activates reverberating circuits that give rise to ruminative thoughts.



     C.  alerts use to dangers in the environment.

          *  D.  helps individuals focus on social-evaluative stimuli and activates reverberating 

                    circuits that give rise to ruminative thoughts.

              Factual

   6.        People high in trait anxiety can be viewed as overly sensitive to  (p. 271)

              A.  real threats that exist in the external environment.

              B.  physical punishment.

          *  C.  social-evaluative stimuli.

              D.  none of these.

              Conceptual

   7.        How much overlap is there between anxiety and depression?  (p. 272)



     A.  None



     B.  10-20 %



     C.  20-50%

          *  D.  20-70%

              Factual

   8.        The behavioral inhibition system (BIS) includes  (p. 272)



     A.  the septo-hippocampal system.



     B.  the Papez circuit (i.e.,  the adrenergic system and the serotonergic system).



     C.  the temporal lobes.

          *  D.  the septo-hippocampal system and the Papez circuit.

              Factual

   9.        The behavioral inhibition system (BIS) can be conditioned to  (p. 272)



     A.  cues that signal punishment.



     B.  cues that signal reward will be withheld. 


     C.  cues that signal reward is forthcoming.

          *  D.  cues that signal punishment and cues that signal reward will be withheld.

              Factual

   10.      Central to Gray’s argument that anxiety is mediated by the BIS rather than the

              the fight-flight system is that  (p. 272)

              A.  antianxiety drugs deactivate the fight-flight system but not the BIS.

          *  B.  antianxiety drugs deactivate the BIS but not the fight-flight system.

              C.  antianxiety drugs activate the BIS but deactivate the fight-flight system.

              D.  antianxiety drugs deactivate both the BIS and the fight-flight system.

              Conceptual

   11.      Antianxiety drugs  (p. 272)



     A.  decrease activity in the fight-flight system.

          *  B.  decrease activity in the behavioral inhibition system (BIS).

              C.  decrease activity in both the fight-flight system and the BIS.

              D.  none of these is correct.

              Factual

   12.      _______ is thought to mediate the effects of antianxiety drugs on neural activity.

              (p. 272)

              A.  Dopamine

              B.  Norepinphrine

              C.  Epinephrine

          *  D.  Gamma-aminobutyric acid (GABA)

              Conceptual

   13.      Estimates indicate that ____ % of the U.S. population experiences anxiety to the 

              degree that it is debilitating.  (p. 272)



     A.  33



     B.  15

          *  C.  7



     D.  1

              Factual

   14.      Librium and Valium belong to a class of drugs called  (p. 272)



     A.  barbiturates.

          *  B.  benzodiazepines.



     C.  GABA.



     D.  stimulants.

              Factual

   15.      Benzodiapines work by  (p. 272-273)

     A.  decreasing the concentration of GABA.



     B.  increasing the concentration of GABA.



     C.  decreasing the ability of GABA to bind.

          *  D.  increasing the ability of GABA to bind.

              Conceptual

W16.     The fact that there are receptors for such drugs as Librium and Valium suggests that the      

              body probably produces its own  (p. 272-273)



     A.  GABA.



     B.  ataxia.

          *  C.  benzodiazepines.



     D.  librium.

              Factual

   17.      Negative, inhibiting emotions have been linked to activity in the  (p. 273)

          *  A.  right prefrontal cortex.



     B.  left prefrontal cortex.

     C.  dopamine pathway.

     D.  temporal lobes.

              Factual

   18.      If the prefrontal cortex is severed from the rest of the brain  (p. 274)

     A.  attention is increased.



     B.  attention is reduced.



     C.  anxiety is increased.

          *  D.  anxiety is reduced.

              Factual

   19.      Research suggests that the tendency to be anxious may be caused, at least in part, 

              by an overactive  (p. 273-274)



     A.  left prefrontal cortex.

          *  B.  right prefrontal cortex.



     C.  left temporal lobe.



     D.  right temporal lobe. 

              Factual

W20.     Research suggests that one way to reduce anxiety is to strengthen the  (p. 274)

          *  A.  left prefrontal cortex.



     B.  right prefrontal cortex.



     C.  left temporal lobe.



     D.  right temporal lobe. 

              Factual

   21.      Gray believes that anxiety  (p. 274)

     A.  results from our cognitive interpretation of events.



     B.  results from imitation of parents and significant others.

          *  C.  is an anticipatory response to the possibility of an aversive outcome.



     D.  is an anticipatory response to the possibility of a favorable outcome.


              Factual

   22.      Phobias are  (p. 275)



     A.  rational fears.

          *  B.  irrational fears.



     C.  conditioned panic reactions.



     D.  false alarms.

              Factual

   23.      From an evolutionary perspective  (p. 275)

              A.  we are biologically prepared to develop phobias to certain stimuli more readily 

                    than to other stimuli.



     B.  phobias are adaptive.



     C.  phobias are not adaptive.

          *  D.  we are biologically prepared to develop phobias to certain stimuli more readily


               than to other stimuli and phobias are adaptive.

              Conceptual

   24.      Systematic desensitization works on the principle of  (p. 275)



     A.  simple conditioning.

          *  B.  counterconditioning.



     C.  reward learning.



     D.  cognitive restructuring.

              Factual

   25.      In order for systematic desensitization to work,  (p. 275)

              A.  subjects must always be allowed to make an avoidance response.

              B.  subjects must be allowed to make avoidance responses on an intermittent basis.

          *  C.  subjects must not be allowed to make avoidance responses.

              D.  subjects must never be allowed to relax.

              Conceptual

   26.      According to Barlow's theory, panic attacks can be conceptualized as  (p. 275-276)

          *  A.  conditioned false alarm reactions.



     B.  conditioned dopaminergic reactions.



     C.  unlearned dopaminergic reactions.



     D.  unlearned (innate) fears.

              Factual

W27.     According to Barlow's theory, the alarm reaction  (p. 276)



     A.  is an unconditioned reaction to life threatening events.



     B.  can be conditioned and thus become a learned alarm reaction.



     C.  is the same as anxious apprehension.

          *  D.  is an unconditioned reaction to life threatening events but it can be conditioned

                   to become a learned alarm reaction.


              Factual

   28.      According to Barlow's theory, anxious apprehension  (p. 275-276)



     A.  grows out of the fight/flight response.



     B.  grows out of false alarms.



     C.  grows out of true alarms.

          *  D.  grows out of the BIS or a similar system.

              Factual

   29.      It has been found that giving people normative information about panic attacks 

              helps reduce them. It is thought this works because humans  (p. 276)



     A.  are inclined to listen to authority figures.

              B.  are motivated to please other people and will do what they think they want them 

                    to do.

          *  C.  tend to bring their emotional responses in line with what they think is appropriate 


           or normal.



     D.  are inclined to adopt a positive view whenever they can.

              Factual

W30.     Anxious individuals  (p. 277)



     A.  are more likely to experience stress.



     B.  tend to dwell on failures.



     C.  tend to see the world in negative terms.



 *  D.  all of these.

              Factual

   31.      Anxious individuals  (p. 277)

          *  A.  have an interpretive bias to ambiguous stimuli.



     B.  have an interpretive bias to all stimuli.



     C.  have an interpretive bias to threat signals.



     D.  have an interpretive bias to reward signals.

              Factual

   32.      Automaticity refers to  (p. 278)

              A.  selective attentional bias to process threat cues.

              B.  the bias in interpreting ambiguous stimuli.

          *  C.  unwanted or intrusive thoughts.

              D.  none of these.

              Factual

   33.      Which of the following cognitive factor(s) has/have been linked to anxiety?  (p. 278)



     A.  loss of control 



     B.  inability to make a coping response



     C.  ruminative thoughts about loss of control

          *  D.  loss of control, ruminative thoughts about loss of control, and inability to make a

                    coping response

              Conceptual

   34.      It has been shown that subjective well-being is best conceptualized as  (p. 279)



     A.  a bottom-up process.



     B.  a top-down process.

          *  C.  both a top-down and a bottom-up process.



     D.  being innate.

              Factual

   35.      Beck and Young found that of the students who experienced depression,  ___ had


     symptoms of psychiatric proportions (symptoms severe enough to warrant psychiatric 

          help).  (p. 281)



      A.  25%

           *  B.  46%



      C.  75%

               D.  90%

               Factual

W36.     Seligman has suggested that the rise in depression can be linked to  (p. 281)



     A.  individualism.



     B.  self-determination.



     C.  modern consumerism.

          *  D.  individualism and modern consumerism.

              Factual

   37.      Which of the following is/are not a characteristic of modern individualism?  (p. 281)



     A.  involvement in the community



     B.  self-reliance



     C.  commitment to marriage and family

          *  D.  involve in the community and commitment to marriage and family

              Factual

   38.      Depressed people show more electrical activity in the  (p. 282)



     A.  left hemisphere of the brain.

          *  B.  right hemisphere of the brain.



     C.  temporal lobes.



     D.  prefrontal cortex.

              Factual

   39.      According to the catecholamine hypothesis of depression, depression is caused by 



     (p. 282)

          *  A.  low norepinephrine and dopamine levels.



     B.  high norepinephrine and dopamine levels.



     C.  low serotonin levels.



     D.  high serotonin levels.

              Factual

   40.      According to the catecholamine hypothesis, the manic state is caused by  (p. 282)

              A.  low norepinephrine and dopamine levels.

          *  B.  high norepinephrine and dopamine levels.



     C.  low serotonin levels.



     D.  high serotonin levels.

              Factual

   41.      According to Buck, Type A depression results from  (p. 282)



     A.  failure to meet to mobilize cognitive processes.

          *  B.  failure to meet environmental challenges.

              C.  inability to meet social challenges.



     D.  inability to meet self-preservation needs.

              Factual

   42.      According to Buck Type B depression results from  (p. 282)



     A.  failure to meet to mobilize cognitive processes.



     B.  failure to meet environmental challenges.

          *  C.  inability to meet social challenges.



     D.  inability to meet self-preservation needs.

              Factual

   43.      The monoamine oxidase inhibitors work by  (p. 284)



     A.  facilitating the action of monoamine oxidase.



     B.  facilitating the action of norepinephrine.

          *  C.  blocking the normal action of monoamine oxidase.



     D.  blocking the normal action of norepinephrine.


              Factual

W44.     Research suggests that the reason stress causes depression is because stress 

              causes  (p. 285)

          *  A.  norepinephrine to be released at a high rate causing depletion.



     B.  epinephrine to be released at a high rate causing depletion.



     C.  serotonin to be released at a high rate causing depletion.



     D.  norepinephrine and epinephrine to be released at a high rate causing them both

                    to become depleted.

              Factual

   45.      Seligman's work on uncontrollable shock demonstrates that learned helplessness is a 

              result of  (p. 285-286)



     A.  the amount of shock given to the dog.



     B.  the dog's ability to control the shock.

          *  C.  the dog's inability to control the shock.



     D.  the shock pattern given to the dog.

              Factual

   46.      In order to rule out the possibility that shock itself was responsible for the helplessness        

              observed in the dogs that were exposed to inescapable shock,  (p. 286)



     A.  the dog in the no control pretraining condition was only shocked on every other trial.

              B.  the dog in the no control pretraining condition was given a milder shock to 

                    equate for the longer duration.

              C.  the dog in the no control pretraining condition was shocked randomly on 

                    certain trials.

          *  D.  the dog in the no control pretraining condition was "yoked" to another dog 

                    that was given the opportunity to control the shock.

              Conceptual

   47.      According to Seligman, the main antecedent of helplessness is  (p. 285-286)

              A.  loss of control in a potentially controllable situation.

          *  B.  not being able to control events in what is an essentially uncontrollable situation.



     C.  being exposed to events that are characterized by uncertainty and complexity.



     D.  being exposed to an environment that demands exceptional effort. 

              Conceptual

W48.     Seligman reformulated his theory of learned helplessness because



     (p. 288)

              A.  it was only accurate for 67% of the population.

   

     B.  it was only accurate for 90% of the population.

              C.  evidence suggested that people's explanatory style play an important role 

                    in depression. 

          *  D.  it was only accurate for 67% of the population and evidence suggested that people’s

                    explanatory styles play an important role in depression.

              Factual

   49.      According to the reformulated model of learned helplessness people are more likely to

              become depressed when their characteristic explanatory style for bad events is

              (p. 289-290)



     A.  temporary, specific, and external. 



     B.  temporary, universal and external.

          *  C.  permanent, universal, and internal. 



     D.  permanent, universal, and external.

              Conceptual

   50.      Research has shown that  (p. 291)



     A.  pessimists that ruminate are less likely to become depressed.

          *  B.  pessimists that ruminate are more likely to become depressed.



     C.  pessimists that do not ruminate are more likely to become depressed.

              D.  rumination neither increases or decreases the tendency of pessimists to become 

                    depressed.

              Factual

   51.      According to Beck's theory of depression, depressed people are 

              inclined to  (p. 293)



     A.  view their current situation in negative terms.



     B.  view interactions with the environment in terms of deprivation and defeat.



     C.  tailor facts to fit their negative thinking.

          *  D.  view their current situation in negative terms, view interactions with the    

                    environment in terms of deprivation and defeat, and tailor facts to fit their 

                    negative thinking.

              Factual 

   52.      "Bias against the self" in Beck's theory of depression refers to the fact that  (p. 294)

              A.  people are inclined to select people of an upper status as their standard of 

                    comparison.

              B.  people are inclined to select people of a lower status as their standard of 

                   comparison.

          *  C.  people are inclined to compare themselves unfavorably with other people.

              D.  none of these.

              Conceptual

   53.      Which of the following is not one of Beck’s errors of thinking that characterizes

              the thinking of depressed people?  (p. 294)

              A.  exaggeration

              B.  dichotomous thinking

              C.  selective abstraction

          *  D.  undergeneralization

              Factual

   54.      According to Beck, social rejection is not likely to induce depression in the  (p. 294)

          *  A.  autonomous individual.

              B.  sociotropic individual.

              C.  pessimist.

              D.  perfectionist.

              Factual

W55.     Perfectionists are characterized by  (p. 294)



     A.  having unrealistically high goals.



     B.  a tendency to experience humiliation and defeat.



     C.  high levels of rumination.

          *  D.  all of these.

              Factual

   56.      Guilt and shame  (p. 295)



     A.  are uniquely human emotions.



     B.  have been linked to pessimism and depression.



     C.  when experienced at moderate levels are often adaptive.

          *  D.  are uniquely human emotions, have been linked to pessimism and depression,

                    and when experienced at moderate levels are often adaptive.

              Factual

   57.      Lazarus has suggested that the core relational theme for guilt is  (p. 296)



     A.  having failed to live up to a social ideal.



     B.  having failed to live up to an ego-ideal.

          *  C.  having transgressed a moral imperative.



     D.  having transgressed an ego imperative.

              Factual

   58.      Lazarus has suggested that the core relational theme for shame is  (p. 296)



     A.  having failed to live up to a social ideal.

          *  B.  having failed to live up to an ego-ideal.

              C.  having transgressed a moral imperative.



     D.  having transgressed an ego imperative.

              Factual

W59.     Guilt and shame are adaptive emotions that serve to  (p. 296)

          *  A.  ensure good social relationships.



     B.  ensure positive self-regard.



     C.  keep us from setting unattainable goals.



     D.  keep us humble.

              Conceptual

   60.      According to Izard's theory, discrete emotions involve  (p. 297)



     A.  a neural substrate.



     B.  a characteristic facial pattern.



     C.  a distinct subjective feeling.

          *  D.  all of these.

              Factual

   61.      Naturalistic studies with children have shown that  (p. 298)



     A.  power assertion leads to high levels of moral development.



     B.  induction leads to low levels of moral development.

          *  C.  power assertion leads to low levels of moral development.



     D.  induction leads to power assertion.

              Factual
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